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ABSTRACT

 

The alarming prevalence of reading skill deprivation

in young learners has been exacerbated by the pandemic

and school closures. As a result, a reading intervention was

seen as essential to supplement and meet the needs of

learners in terms of reading retention. The researchers

conducted a pre-experimental study with Grade 2 learners

at St. Anne Learning Center to gradually provide a solution

to this underlying problem. The pre-experimental study

focused on English Reading Partners, four weeks of reading

intervention program designed to improve learners' skills in

reading comprehension, sight-word efficacy, and fluency.

The program's impact was evaluated using a one-group

pre-test and post-test design, comparing results before and

after the reading intervention. The study's results, analyzed

using Bett's Criteria, P-Value, and the Wilcoxon signed-rank

test, were further validated by feedback from learners and

advisers, attesting to the significant changes observed. In

conclusion, the reading intervention was effective, as

significant changes were proven by a thorough analysis of

the statistical method. This study shows that learners were

below the frustration level but became instructional after

receiving the intervention. Overall, English Reading

Partners helped Grade 2 learners regain their reading skills

and identified a few key factors in fully maximizing them.

Keywords: English Reading Partners, Fluency, Learning

Group, Reading Comprehension, Sight-Word Efficacy
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INTRODUCTION

The COVID-19 pandemic has

profoundly impacted daily life and the

educational system, leading to

widespread school closures and

changes in learning modalities, with

students facing challenges in online

and distance education. Notably, the

pandemic has exacerbated issues in

reading skills, particularly among

young learners. Reports indicate that

many students struggle with remote

learning, resulting in decreased

interest in reading. Data from

UNICEF reveals a decline in reading

proficiency among Filipino youth,

with 3 out of 20 learners capable of

reading simple texts after almost two

years of disrupted schooling. Factors

such as lack of preparedness,

learning gaps, and socio-economic

status further influence reading

skills. To address these challenges,

various reading programs, such as

the Philippines Whole School Reading

Program (WSRP) and Reading

Partners, have been implemented.

The WSRP, specifically designed for

pandemic-affected young learners,

has shown positive outcomes, while

Reading Partners, a one-on-one

tutoring intervention, has

demonstrated statistically significant

improvements in reading

comprehension scores. The research

aims to implement a modified reading

program focusing on comprehension,

sight-word efficacy, and fluency to

help struggling school children

affected by the pandemic and

strengthen their reading skills for

lifelong learning.

The significance of the English

language to the developing country

where every student needs to learn

the basic English for them to

understand the real world (Putra,

2020). Especially, since using the

English Language is a way that every

student to learn the world and the

world can be only understood using

the English language through internet

access (British Council, n.d.).

Reading is crucial for accessing

condensed knowledge, and the

strategies to improve reading skills,

such as mastering techniques and

employing interventions, significantly

enhance comprehension abilities,

fostering active engagement with the

context. Effective strategies for

improving reading skills, as

highlighted by Bandtvilai (2020),

involve mastering technique and

understanding their purpose, timing,

mechanics, and justifications,

impacting both expert and less

competent readers. Small group

reading therapies, such as repeated

reading and passage review that

emphasized by Hall and Burns

(2018), contribute to increase fluency

while in intervention or incorporating

vocabulary mastery and techniques

like the Fix-up method in order to

appear to have an successful in

enhancing the Primary Learners’

reading comprehension abilities.

Tutoring, as a supplementary

service, aids students who didn’t

reach their expected grade level by

enhancing their knowledge in various

subjects and promoting adaptable,

customized learning (Nickow, et. Al,

2020). Tutorial programs not only

reduce academic failure but also

enhance students’ confidence,

communication skills, and self-esteem

through positive affirmations and

encouragement. Implementing

collaborative learning in these

programs boosts learners’

productivity, improves various

language skills, and is perceived by

students as a significant factor in

their achievement in English subjects

(Glomo, 2019). Vocabulary is a crucial

factor in determining a student’s

reading comprehension, suggesting

that comprehension follows mastery

in other language areas like

vocabulary and grammar. Vocabulary

intervention, which expands a
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Learners’s word knowledge, which

enhances their general language

ability and decoding skills, is

essential for improving

comprehension (Gavin B., et al., 2021

p. 351).

The study is anchored on Rudolf

Flesch (1995) bottom-up theory of

reading which from the term itself,

“Bottom-Up,” the process of reading

focuses on equipping students with

foundational skills that involve

explicit instructions where basic skills

are being taught with plan, sequential

order. Important information is shown

in small steps and reinforced by

having practice activities until

learners are able to be familiar with it

by mastering, as each step is built on

the previous one.

Figure 1 Research Paradigm

The illustration depicts the

research framework for learners

participating in a 4-week English

Reading Partners program. Learners

underwent both pre- and post-tests,

conducted before and after the

program, respectively, following the

interview for the teacher and learner

for the completion of the program.

The statement of the problem of

this study determines the answer of

what is the mean score, the

significant difference between the

pre-test and post-test of the

respondents in terms of reading

comprehension, sight-word efficacy,

and fluency and the feedback received

from the Grade 2 learners and the

classroom adviser.

A reading intervention program for

Grade 2 students at St. Anne

Learning School who are enrolled in

the school year 2022-2023. The study

is restricted only to the struggling

readers based on their pre-test and

will receive the reading intervention

program on weekdays for four

consecutive weeks. Following the

reading intervention program, a

post-test and interview with their

classroom teacher and learners.

This research may be beneficial to

the following; Students, it may assist

them to develop their skills, learn

efficiently and improve academic

performance and in the use of

English language; Future Teachers, it

will provide learning experience,

enhance their knowledge and skills in

teaching English language; Teachers,

it will make their job easier to teach

students in English reading with

comprehension; Department of

Education

(DepEd) and Commission on

Higher Education (CHED), this will

inform both institutions of the

benefits of the partnership program

and to consider; and for future

researchers, it may provide concrete

data, evidence, and information that

will aid in their future research.

METHODOLOGY

This study utilized a

pre-experimental design to assess the

progress of Grade 2 students’ reading

skills during a 4-week English

Reading Partners program.

Research Design.

The design observes changes in a

single group throughout an
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intervention, validated the program's

effectiveness, and laid the

groundwork for future English

reading partner-like interventions.

The type of pre-experimental research

used is the one-group

pre-test-post-test, which evaluates

learners’ improvement in their

reading skills throughout the

conducted reading intervention

program. With the use of a one-group

pretest-post design, the impact of the

program is concluded by the

researchers by analyzing the changes

that occurred in the learners,

particularly in their sight-word

efficacy, reading comprehension, and

fluency.

Population and Sampling

Technique

The participants of this study are

the 10 qualified struggling readers

from Grade 2 learners of St. Anne

Learning Center based on the pre-test

and underwent the program for 4

consecutive weeks only on weekdays.

Afterward, a post-test given to assess

their learning progress. Finally, an

interview with the learners and their

classroom teacher.

Data Gathering

The pre-test and post-test

instruments used in the program

were researcher-made that consisted

of 25-item multiple choice from A to C

with five stories in every five

questions of the instrument. The

researchers conducted a pre-test to

determine the struggling students. At

the end of the program the

researchers conducted a post-test

and interview with the classroom

adviser as well as the feedback of the

learners about the program.

Data Analysis

Nonparametric statistics are

chosen in order to statistically

measure the data of the learners both

from pre-test and post-test results.

The research instrument uses three

dimensions of reading assessment,

namely, ‘Reading

comprehension,''sight word efficacy,’

and ‘fluency.’

Ethical Considerations.

In the study, statistical treatment

involved calculating the mean of both

pre-test and post-test results for

learners using the mean. Additionally,

the Wilcoxon signed-rank test was

employed to assess readers' correct

words per minute and fluency skills.

The interpretation of Grade 2

learners' reading comprehension and

sight-word efficacy was determined

using READING LEVELS based on

Betts' criteria, while the average

reading speed by grade level,

measured by interpreting the word

count per minute mean score, served

as a crucial indicator for assessing

the reading proficiency of Grade 2

learners.

RESULTS AND DISCUSSIONS

Table 1. Pre-Test and Post-Test

Mean Score in Reading

Comprehension of Grade 2 Learners

of St. Anne Learning Center

Pre-Test and Post-Test Mean Score in

Reading Comprehension of Grade 2

Learners

Pre-test Post-test

Mean Score 41.2 74

Verbal

Interpretatio

n

Frustration
Instructional

or Frustration

The reading comprehension mean

score was 41.2% which is verbally

interpreted as frustration. The

post-test overall result of reading

comprehension improved to 74% or

verbally interpreted instructional

which concludes that the intervention
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program enhanced the reading

comprehension of the learners. The

mean score of the pre-test concludes

that most of the learners are

struggling in reading and

understanding the text before taking

part in the English Reading Partners

program which resulted in their low

performance on the test. The post-test

shows that learners have improved

based on their percentage before the

reading intervention. Therefore, the

program can support and sustain the

learners who are in need to maintain

their reading skills. The study of

Mohammed and Amponsah (2018), It

stated that there are components that

exert influence on the ability of the

learners to read by comprehending

the text which include; a lack of

confidence in reading itself, poor

motivation from people around them

that could stimulate their interest,

lack of reading materials, inaccurate

knowledge on phonemic awareness of

the teacher, and lack in healthy

competition among learners in school.

Table 2. Pre-Test and Post-Test

Mean Score in Sight-Word Efficacy

of Grade 2 Learners of St. Anne

Learning Center

Pre-test and Post-test Mean Score in

Sight-Word Efficacy of Grade 2 Learners

Pre-Test Post-Test

Mean Score 85 96.3

Verbal

Interpretation

Frustration Instructional

This table illustrates the mean

score of the learners in the pre-test in

terms of sight word efficacy or their

ability to recognize the words upon

reading the given materials. The mean

score of sight word efficacy based on

the pre-test result is 85% which is

verbally interpreted as frustration

based on the reading level criteria of

Bett. The mean score implies the

learner's ability to recognize the

words from the text that they have

read has not fully developed yet. This

simply means that the learners are

having difficulty identifying the words

they have encountered as they are

reading the following stories provided

on the given pre-test stories. The

table illustrated the post-test results

of the reading skills of the learners in

sight-word efficacy for 96.3% which is

verbally interpreted as instructional.

The post-test result means the

English Reading Partners were able to

instruct and improve the learner's

ability in reading. Additionally, it

implies that the learners develop the

ability to recognize the words that

they have read from the text after

participating in the English Reading

Partners program and it was evident

on the test papers of the learners

where some got a higher score in the

after intervention than their score

before intervention and some got a

perfect score. According to the study

of Burke, Grant, & Levitas (2021) that

reading intervention gives a primary

supplement to boost the struggling

readers, given from the intervention

models 20% of the learners need

supplemental support from the

instruction of the intervention while

5% of the learners need intensive or

concentrated intervention.

Table 3. Word Count Per Minute of

the Grade 2 Learners in St. Anne

Learning Center in Pre-test and

Post-test

Pre-test and Post-test Mean Score in

Fluency of Grade 2 Learners

Pre-test Post-test

Mean Score  63.9 43.4

This table illustrates the word

count per minute of the learners in

taking the pre-test and post-test. The

fluency mean score in pre-test is 63.9

and 43.4 in post-test. This table

concludes that most of the learners
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got a lot of misread or cannot read

words which affect their performance

in taking the pre-test that resulted in

their low scores. Some of them

prioritize finishing the test

immediately instead of reading the

stories carefully which indicates that

learners still need to develop their

reading skills specifically in their

fluency in reading a text. The table

further shows that learners are still

learning in decoding the text while

learning at their own pace, therefore,

the low score result was not resulted

by them only wanting to finish the

given pre-test but there are also some

factors why they came to finish the

pre-test such as they became

discouraged by how long the stories

from the pre-test. The post-test

concludes that although the learners

during the pre-test finished earlier,

they didn’t take the test seriously as

they were focused on finishing it

immediately that is why they got more

word count per minute as they only

read the stories and not spending

time comprehending it resulting to

their low scores, while during the

post-test the learners spend more

time reading slowly and analyzing the

stories which resulted to improve

their performance and got a highest

score in post-test compare to their

pre-test. In the in-depth study of

Reading Rockets (2023), learner's

slow reading can be a strategy

whereas they read the material slowly

with the intent of improving their

reading comprehension and this

occurs when they have encountered

many unfamiliar words.As

correspondence to this, Read

Naturally (2023) mentioned that the

learners who read slowly tend to

understand more what they are

decoding rather than learners who

read faster but cannot understand

the words they are reading.

Table 4. Pre-test and Post-test

Mean Score

Pre-test and Post-test Mean Score

Pre-test

 

Post-test

Mean Score 10.3 18.4

Verbal

Interpretation 

Poor Very

Satisfactory 

This table illustrates the pre-test

mean score of Grade 2 learners. The

pre-test mean was 10.3 which is

verbally interpreted as poor. The table

identified that there is a change that

happened after the execution of the

English Reading Partners, with a

mean score of 10.3 or poor. The

overall mean score of the learners in

taking the post-test is 18.4 which is

verbally interpreted as very

satisfactory. The pre-test scores and

mean score depict that most of the

learners are not proficient in reading

and comprehending the provided

stories and their corresponding

questions resulting in their low

scores. Post-test mean score reveal

that the level of performance was

from poor in the pre-test to very

satisfactory showing that the learners’

reading comprehension, sight word

efficacy, and fluency has improved

after participating in the English

Reading Partners Program.

Aforementioned by the study of

Reading Rockets (2023), most of the

readers who are struggling are second

graders to fifth graders, which is why

it is important to build a solid

foundation for young learners in

reading skills. In the study of

Mohammed and Amponsah (2018), it

is stated that there are factors that

affect the ability of the learners to

read and comprehend the text which

include; a lack of confidence in

reading itself, poor motivation from

people around them that could

stimulate their interest, insufficient

reading materials, poor knowledge on

phonemic awareness of the teacher,

and lack of healthy competition
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among learners in school.

Table 5. The Significant difference

between the pre-test and post-test

means scores in terms of Reading

Comprehension, Sight-Word

Efficacy, and Fluency

The difference between the

pre-test and post-test in terms of

Reading Comprehension is -32.4. The

decision rejected the research’ null

hypothesis and found that the

pre-test and post-test in reading

comprehension have significant

differences. It signifies that the

program is successful enough to

supplement the learning progress and

encourages the students to reach

their reading skills optimum level in

the post-test implementation. In

Sight-Word efficacy, the pretest mean

score is 84.9 while the post-test mean

score is 96.3, resulting in a difference

of -11.4. The data rejected the null

hypothesis and accepted significant

differences between the pre–test and

post–test. The study implies that

effective and significant differences

would manifest in the learners as

they are exposed to the versatility in

teaching where learners find it better

(Nickow et. Al, 2020). Further, the

mean score of Pre-test in the fluency

is 63.9 while the post-test mean score

is 43.4 which resulted to a -20.5

difference. The difference in the mean

scores is significant and the null

hypothesis is rejected. Significant

difference depicts that the learners

improved and managed to fluently

read the texts. This stated learning

retention takes place specifically in

honing their reading skills even if

they are taking their English subject

aside from the tutorial program

(Arhin, Ampofo, Segbenya, &

Segbenya, 2021).

CONCLUSIONS

1. The English Reading Partners

improved the reading comprehension

and sight-word efficacy of Grade 2

Learners. Nonetheless, fluency is

perceived as the outcome of reading a

text but not understanding its

meaning, which results in poor

reading fluency performance.

2. There is a significant difference

between the pre-test and post-test

mean scores of Grade 2 learners

which clearly illustrate that their

reading comprehension and sight

word efficacy have improved.

3. The feedback of the Grade 2

learners and their teacher

demonstrates how the program

contributes a significant improvement

to the learners’ reading skills.

RECOMMENDATIONS

With the overall results of the

study, the researchers recommend

the following to further strengthen the

study and address the gaps identified

in this paper.

Strengthen the English Reading

Partners

Recommendation 1. Develop the

effectiveness of English Reading

Partners as a reading intervention

program specifically to their reading

comprehension, sight word efficacy,

and fluency.

75



Journal of Education and Learning Advancements (JELA)
Volume 1  Issue 1  (June, 2024)

Duration of the Program

Recommendation 2. Established an

efficient period by allocating the

appropriate time and date of

conducting the program specifically,

the duration of the reading

intervention that must be every day

and should not be less than four (4)

weeks.

Consideration of requiring the College

students to conduct the English

Reading Partners

Recommendation 3. The Dean of the

College of Education and its

Department Heads should consider

English Reading Partners as a reading

intervention program to be treated as

part of the student's requirement in a

particular course to achieve the aim

of the program.

Partnership between the DepEd and

CHED

Recommendation 4. The Department

of Education and the Commission on

Higher Education should mandate a

learning partnership between a Third

Year College under the College of

Education program in any major to

allocate at least 1-2 hours twice a

week to offer this English reading

intervention to the Grade 2 Learners.

REFERENCES

Accelerating Learning Recovery. (2021,

August). Accelerating, 5. Retrieved

September 19, 2022, from

https://thedocs.worldbank.org/en/

doc/75bdb5f2c03f19f0642db1c9411

93f8d-0140042021/related/Recover

y-updated-09-27-2021.pdf.

Adams, R. (2022, May 18). Younger

children are most affected by Covid

lockdowns, new research finds.

Retrieved from

https://www.google.com/amp/s/a

mp.theguardian.com/education/20

22/may/18/younger-children-most-

affected-by-covid-lockdowns-new-re

search-finds.

Asrifan, A., Setiawan, I., Ping, M.,

Syamdianita, & Nurchalis, N.

(2022). Dialogic Reading to Promote

the Underprivileged Preschool

Children's Expressive Language

Ability. Journal of Linguistic and

English Teaching. Retrieved from

https://jurnal.fkip-uwgm.ac.id/inde

x.php/Script/article/view/1096/60

6.

Azevedo, J. P. (2020, December 15).

How could COVID-19 hinder

progress with Learning Poverty?

Some initial simulations. Retrieved

from

https://blogs.worldbank.org/educat

ion/how-could-covid-19-hinder-prog

ress-learning-poverty-some-initial-si

mulations.

Banditvilai, C. (2020, May). The

effectiveness of reading strategies on

reading comprehension.

International Journal of Social

Science and Humanity, 47.

doi:10.18178/ijssh.2020.10.2.1012

Bostock, J. (2023, April 2023).

Importance of reading: Why reading

is such an important English

language skill. Retrieved from

https://preply.com/en/blog/the-im

portance-of-reading-english-more-of

ten-and-more-widely/.

Brevik, L. (2019). Explicit reading

strategy instruction or daily use of

strategies? Studying the teaching of

reading comprehension through

naturalistic classroom observation

in English L2. doi:

https://doi.org/10.1007/s11145-01

9-09951-w

British Council. (n.d.). Why Learning

English Is So Important. Retrieved

from

https://www.british-study.com/en/

importance-of-english-language.

Brooks, G., Clenton, J., & Fraser, S.

(2021). Exploring the importance of

vocabulary for English as an

additional language learners’

reading comprehension. Studies in

76

https://www.google.com/amp/s/amp.theguardian.com/education/2022/may/18/younger-children-most-affected-by-covid-lockdowns-new-research-finds
https://www.google.com/amp/s/amp.theguardian.com/education/2022/may/18/younger-children-most-affected-by-covid-lockdowns-new-research-finds
https://www.google.com/amp/s/amp.theguardian.com/education/2022/may/18/younger-children-most-affected-by-covid-lockdowns-new-research-finds
https://www.google.com/amp/s/amp.theguardian.com/education/2022/may/18/younger-children-most-affected-by-covid-lockdowns-new-research-finds
https://www.google.com/amp/s/amp.theguardian.com/education/2022/may/18/younger-children-most-affected-by-covid-lockdowns-new-research-finds
https://jurnal.fkip-uwgm.ac.id/index.php/Script/article/view/1096/606
https://jurnal.fkip-uwgm.ac.id/index.php/Script/article/view/1096/606
https://jurnal.fkip-uwgm.ac.id/index.php/Script/article/view/1096/606


Journal of Education and Learning Advancements (JELA)
Volume 1  Issue 1  (June, 2024)

Second Language Learning and

Teaching. Retrieved from

https://files.eric.ed.gov/fulltext/EJ

1314565.pdf.

Burke, A., Levitas, J., & Grant, M.

(2021, December 20). Reading

Intervention Programs and

Strategies. Retrieved from

https://study.com/learn/lesson/re

ading-intervention-programs-strateg

ies.html.

Carlana, M. &. (2021, February). Apart

but Connected: Online Tutoring and

Student Outcomes during the

COVID-19 Pandemic. Online

Tutoring, 1. Retrieved September 19,

2022, from

https://www.google.com/url?sa=t&

source=web&rct=j&url=https://docs

.iza.org/dp14094.pdf&ved=2ahUKE

wjbsaLGgpn6AhXKR2wGHTnJCpsQ

FnoECBcQAQ&usg=AOvVaw3ZZx3M

FZ7XBPfeo0cDSK-a.

Child Hope Philippines. (2021, August

25). The Current Education Issues

in the Philippines — and How

Childhope Rises to the Challenge.

Retrieved from

https://childhope.org.ph/education

-issues-in-the-philippines/.

Deer, K. (2020, November 14). Reading

programs adapt to pandemic.

Retrieved from

https://www.greenfieldreporter.com

/2020/11/14/reading_program_ada

pts_to_pandemic/.

Foo, C. C. (2021). A comparative study

regarding distance learning and the

conventional face-to-face approach

conducted problem-based learning

tutorial during the COVID-19

pandemic. Comparative Study, 2.

Retrieved September 19, 2022, from

https://bmcmededuc.biomedcentral

.com/articles/10.1186/s12909-021

-02575-1.

Forstall, M. (2019, May 14). Bottom-Up

Theories of the Reading Process.

Retrieved from

https://www.theclassroom.com/bot

tomup-theories-reading-process-152

52.html.

Glomo-Narzoles, D., & Glomo-Palermo,

D. (2020). Effectiveness of Tutorials

in Improving the Academic

Performance of English Language

Learners. International Journal of

Language & Literary Studies, 3. doi:

\

Hall, M. S., & Burns, M. K. (2017).

Meta-analysis of targeted small

group reading interventions. doi:

10.1016/j.jsp.2017.11.002

Hudson, A., Koh, P. W., Moore, K. A., &

Binks-Cantrell, E. (2020, February

28). Fluency Interventions for

Elementary Students with Reading

Difficulties: A Synthesis of Research

from 2000–2019. doi:

https://doi.org/10.3390/educsci10

030052

II, S. E. (2022, March 12). Philippines

lowest in reading comprehension

among 79 countries. Retrieved

September 28, 2022, from

https://expertistnetwork.com/phili

ppines-lowest-in-reading-comprehen

sion-among-79-countries/.

International Literacy Association.

(2018). Reading Fluency Does Noot

Mean Reading Fast. Retrieved from

https://www.literacyworldwide.org/

docs/default-source/where-we-stan

d/ila-reading-fluently-does-not-mea

n-reading-fast.pdf.

Mahnken, K. (2020, September 20).

Using tutors to combat covid

learning loss: new research shows

that even lightly trained volunteers

drive academic gains. Tutor, 1.

Retrieved September 2022, 2022,

from

https://www.the74million.org/usin

g-tutors-to-combat-covid-learning-lo

ss-new-research-shows-that-even-li

ghtly-trained-volunteers-drive-acade

mic-gains/.

Mander, C. (2015, March 08). 5 Benefits

of Reading English Books. Retrieved

from

https://www.google.com/amp/s/en

glish.eagetutor.com/reading-skills/5

-benefits-of-reading-english-books/a

mp.

77

https://files.eric.ed.gov/fulltext/EJ1314565.pdf
https://files.eric.ed.gov/fulltext/EJ1314565.pdf
https://doi.org/10.36892/ijlls.v2i3.380


Journal of Education and Learning Advancements (JELA)
Volume 1  Issue 1  (June, 2024)

neddenriep, C. E., Fritz, A. M., &

Carrier, M. E. (2010, October 17).

Assessing for generalized

improvements in reading

comprehension by intervening to

improve reading fluency. Retrieved

from

https://onlinelibrary.wiley.com/doi

/abs/10.1002/pits.20542.

Nickow, A., Oreopoulos, P., & Quan, V.

(2020). The Impressive Effects of

Tutoring on PreK-12 Learners: A

Systematic Review and

Meta-Analysis of Experimental

Evidence. National Bureau of

Economic Research. Retrieved from

https://www.nber.org/papers/w274

76.

Nickow, A., Oreopoulos, P., & Quan, V.

(2020, October 06). Tutoring: A

time-tested solution to an

unprecedented pandemic. Retrieved

from

https://www.brookings.edu/blog/br

own-center-chalkboard/2020/10/0

6/tutoring-a-time-tested-solution-to

-an-unprecedented-pandemic/.

Oreopoulos, P. (2020, November 24).

Scale Up Tutoring to Combat COVID

Learning Loss for Disadvantaged

Students. Combat COVID, 1.

Retrieved September 19, 2022, from

https://www.scientificamerican.com

/article/scale-up-tutoring-to-comba

t-covid-learning-loss-for-disadvanta

ged-students/.

Reading Rockets. (2023). Fluency: In

Depth. Retrieved from

https://www.readingrockets.org/tea

ching/reading101-course/modules/

fluency/in-depth.

Reading Rockets. (2023). Reading 101:

A Guide to Teaching Reading and

Writing, Fluency: Introduction.

Retrieved from

https://www.readingrockets.org/tea

ching/reading101-course/modules/

fluency-introduction.

Reid, W. (2021, May 12). Study:

Tutoring may mitigate pandemic

learning losses. Study, 1. Retrieved

September 19, 2022, from

https://news.virginia.edu/content/

study-tutoring-may-mitigate-pande

mic-learning-losses.

Reilly, K. (2022, August 25). How

Schools Are Working to Help Kids

Recover from Pandemic Learning

Loss. Retrieved from

https://time.com/6208737/tutorin

g-pandemic-learning-loss-tennessee

/.

Statistics, R. (2023). Pretest-Posttest

Design. Retrieved from

https://real-statistics.com/analysis

-of-covariance-ancova/pretest-postt

est-design/?fbclid=IwAR0rOi-2qf5A

Ga1IAoE4Ar00fptheOUV1Ch3aPC2n

pfjwdOksG6SJTPNkvM.

University of Rochester. (n.d.). Why

Read? The importance of instilling a

love of reading early. Retrieved from

https://www.rochester.edu/warner

/horizons/2019/10/31/why-read-t

he-importance-of-instilling-a-love-of-

reading-early/.

Vallejo, L. N. (2019, January 1). Effects

of Reading Intervention Strategies

for Grade 2 Students at Risk of

Reading Difficulty. Retrieved from

https://ojs.aaresearchindex.com/in

dex.php/AAJMRA/article/view/929

4.

Vincent, D. (2015, November 17). The

benefits of reading in English.

Retrieved from

https://eltlearningjourneys.com/20

15/11/17/the-benefits-of-reading-i

n-english/.

Wanzek, J., Wexler, J., Vaughn, S., &

Ciullo, S. (n.d.). Reading

interventions for struggling readers

in the upper elementary grades: a

synthesis of 20 years of research.

Retrieved from

https://www.ncbi.nlm.nih.gov/pmc

/articles/PMC2975107/.

78

https://www.brookings.edu/blog/brown-center-chalkboard/2020/10/06/tutoring-a-time-tested-solution-to-an-unprecedented-pandemic/
https://www.brookings.edu/blog/brown-center-chalkboard/2020/10/06/tutoring-a-time-tested-solution-to-an-unprecedented-pandemic/
https://www.brookings.edu/blog/brown-center-chalkboard/2020/10/06/tutoring-a-time-tested-solution-to-an-unprecedented-pandemic/
https://www.brookings.edu/blog/brown-center-chalkboard/2020/10/06/tutoring-a-time-tested-solution-to-an-unprecedented-pandemic/

